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ABSTRACT 

This study aimed to analyze the implementation of classroom interaction categories in writing 

classes at SMK PGRI 2 Gianyar from the perspective of information sources and to identify 

the constraints in applying multi-way interaction. This qualitative descriptive research involved 

tenth-grade students and their English teacher as participants. Data were collected through 

classroom observations, interviews, and field notes, focusing on the interaction patterns during 

teaching and learning activities. The findings revealed that 20 categories of the FLINT System 

were applied during three observation sessions. From the perspective of information sources, 

the teaching and learning process tended to be dominated by two-way interaction, with the 

teacher acting as the primary source of information. Several constraints were identified in 

promoting multi-way interaction, including limited time allocation, lack of teaching variety, 

and students’ passive behavior during lessons. Interviews also highlighted issues such as 

students’ minimal responses, lack of initiative during discussions, and the perception that 

English is difficult to learn. These findings indicate the need for strategies to create more 

balanced and interactive classrooms, where students can actively participate and develop better 

communication skills. This study is expected to provide insights for teachers in designing more 

engaging and effective classroom interactions to support the implementation of the Merdeka 

Curriculum. 
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INTRODUCTION 

Classroom interaction plays a crucial role in supporting students’ language learning, 

particularly in developing their communication skills; however, in many EFL classrooms, 

including those at SMK PGRI 2 Gianyar, teaching and learning activities remain largely 

teacher-centered, where teachers dominate classroom talk and students are often positioned as 

passive recipients of knowledge (Brown, 2001; Nunan, 1991). This condition limits students’ 

opportunities to engage in meaningful interaction, thereby reducing the effectiveness of the 

learning process and hindering the development of essential language competencies. 

https://journal.tofedu.or.id/index.php/journal/index
mailto:latashaluna2013@gmail.com
mailto:agusadiwijaya@markandeyabali.ac.id
mailto:wedawid06@gmail.com


TOFEDU: The Future of Education Journal            Vol. 4, No. 7, 2025 

 
 

 

 

3630  

 
This work is licensed under a Creative Commons Attribution 4.0 International License. 

 

E-ISSN 2961-7553  

P-ISSN 2963-8135 

From a theoretical perspective, effective interaction should involve a balanced 

exchange between teacher talk and student talk to foster a more engaging and student-centered 

learning environment (Flanders, 1970; Chaudron, 1988). Recent studies have emphasized the 

significance of interactive classrooms in language learning. For instance, Arifin (2021) 

demonstrated that student-centered interaction significantly improved students’ participation 

and language proficiency, while Lestari (2022) and Putra (2023) found that multi-way 

interaction encouraged students to express ideas more confidently and enhanced their critical 

thinking skills. Despite these positive findings, existing research presents several limitations. 

Many studies have focused predominantly on higher education settings, leaving a substantial 

gap in understanding the patterns and dynamics of classroom interaction at the vocational high 

school level. Furthermore, most studies have not analyzed classroom interaction from the 

perspective of information sources, which is crucial to understanding how knowledge flows 

and how balanced the communication is between teachers and students during the teaching and 

learning process (Amatari, 2015). Addressing this research gap is essential to generate insights 

into how classroom interactions can be optimized to create more effective and interactive 

English learning environments, particularly in the context of the Merdeka Curriculum, which 

emphasizes student-centered learning and active participation (Kemendikbud, 2022).  

Based on this background, the present study seeks to answer two key questions: (1) how 

classroom interaction categories are implemented in English writing classes at SMK PGRI 2 

Gianyar, and (2) what constraints hinder the application of multi-way interaction in these 

classes. The novelty of this research lies in its focus on analyzing interaction categories using 

the FLINT System from the perspective of information sources in a vocational high school 

context, a focus that has been largely overlooked in previous studies. The findings of this study 

are expected to contribute to the development of more engaging, interactive, and effective 

teaching strategies that align with the objectives of the Merdeka Curriculum and promote a 

more balanced and dynamic classroom environment. 

 

RESEARCH METHOD 

This study employed a qualitative descriptive research design to analyze the 

implementation of classroom interaction categories in English writing classes at SMK PGRI 2 

Gianyar. The subjects of the research were one English teacher and a group of tenth-grade 

students enrolled in the writing class. The data were collected through three primary 

techniques: classroom observation, interviews, and field notes. Classroom observations were 

conducted to document the patterns of interaction during teaching and learning activities, with 

a particular focus on the implementation of the FLINT System categories and the flow of 

information sources. Interviews with the teacher and several students were carried out to gain 

deeper insights into their perceptions of classroom interaction and the challenges they faced in 

creating a more interactive environment. Field notes were also maintained throughout the 

observations to support and triangulate the data obtained. The research instruments included 

an observation checklist based on the FLINT System framework, interview guidelines, and 

field note templates, all of which were developed and validated by experts in English language 

education to ensure reliability and validity. The collected data were analyzed through a 

descriptive qualitative approach, involving data reduction, data display, and conclusion 

drawing to identify patterns and themes that addressed the research questions. This approach 

allowed the researcher to provide a detailed and comprehensive description of classroom 

interaction phenomena and the constraints observed during the teaching and learning process.  
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FINDINGS AND DISCUSSION 

The results of the study indicate that there are 20 categories from the FLINT System 

implemented during three observations in class X at SMK PGRI 2 Gianyar, where classroom 

interaction tends to be two-way. In the first observation, the interaction process was dominated 

by giving directions and answering questions, although some students still exhibited passive 

behavior and were less actively participating in discussions. This reflects the challenges faced 

in creating a more interactive learning environment, where the teacher often serves as the sole 

source of information, resulting in students feeling less engaged. The second observation 

showed an increase in student participation, with more students taking the initiative to answer 

questions posed by the teacher. However, there was still a tendency for students to use their 

native language, which hindered their practice of English. The third observation highlighted 

the use of teaching media such as LCD, which successfully increased student interest in the 

material, making interactions more dynamic and engaging. Nonetheless, student-to-student 

interaction during group discussions remained suboptimal, indicating the need for 

improvements in teaching methods. 

Further analysis revealed that student involvement in class discussions was still low, 

likely due to several factors. One significant factor was the use of the native language, which 

made students feel comfortable but also impeded their practice of English. Additionally, 

psychological barriers existed, with some students feeling anxious or fearful of participating, 

possibly due to concerns about making mistakes in their responses. To address these issues, 

teachers need to implement more effective strategies to enhance interaction in the classroom. 

Strategies that could be applied include encouraging group discussions, allowing students to 

share opinions and experiences, thus boosting their confidence to speak. The use of more 

interactive teaching media, such as videos, language games, or other technologies, can also 

help capture student attention and make the learning process more enjoyable. Furthermore, 

providing positive feedback for every student participation is crucial, as this can enhance their 

self-esteem and motivate them to engage more actively in learning. 

Overall, this study emphasizes the importance of interaction in English language 

learning. Despite the challenges faced, the application of appropriate strategies can improve 

the effectiveness of classroom interaction and ultimately enhance student learning outcomes. 

By creating a more interactive and supportive learning environment, it is hoped that students 

will be more motivated to learn English and feel more comfortable using the language in real-

life situations. This will not only enrich their learning experience but also prepare them to face 

communication challenges in an increasingly globalized world. 

 

CONCLUSION 

This part discusses the conclusion of the study based on the research questions, which 

aimed to analyze the implementation of classroom interaction categories in writing classes at 

SMK PGRI 2 Gianyar from the perspective of information sources, and to describe the 

constraints found in implementing multi-way interaction in these classes. The observations 

were conducted three times, revealing that twenty categories of the FLINT System were 

implemented during the teaching and learning process, while two categories were not observed. 

The categories identified were divided into ten categories of teacher talk, including deals with 

feelings, praise or encouragement, jokes, use of students' ideas, repeating student responses 

verbatim, asking questions, giving information, giving directions, criticizing student behavior, 

and criticizing student responses. Conversely, two categories of teacher talk were not utilized 

during the sessions. The categories of student talk observed included specific student 

responses, choral responses, open-ended or student-initiated responses, silence, silence-AV, 
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work-oriented confusion, non-work-oriented confusion, laughter, use of native language, and 

nonverbal communication. The analysis indicated that the interactions in the classroom tended 

to remain two-way, with the teacher still dominating the discourse. Additionally, based on the 

observations and interviews, several constraints were identified in implementing multi-way 

interaction, attributed to both the teacher and the students. Key constraints included time 

allocation, variety in teaching methods, and student behavior during lessons. Specifically, when 

the teacher posed questions, many students were unprepared to answer, leading to silence and 

lack of responsiveness. Furthermore, during communication, students tended to passively 

accept information without engaging in discussions or seeking clarification. Lastly, students' 

perceptions that learning English was too difficult negatively impacted their learning outcomes. 

To address these barriers, it is essential for the teacher to adopt strategies that promote multi-

way interactions and to understand the individual categories of each student to facilitate more 

effective teaching. 
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