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ABSTRACT 

This study examines students’ needs in learning paragraph writing and the role of the Flipped 

Classroom model in supporting this process. A mixed-method approach was used, involving 

questionnaires and classroom observations with students of MTsN 1 Kota Bengkulu. The 

findings show that students still face difficulties in developing ideas and organizing sentences 

into coherent paragraphs, despite having prior experience in writing. The results also indicate 

a very strong need for structured materials, clear guidance, relevant examples, and continuous 

feedback. A total of 83% of responses fall into the very strong category, showing strong support 

for the use of instructional videos, online materials, and interactive classroom activities. The 

Flipped Classroom model is considered effective in promoting active learning and improving 

students’ paragraph writing skills. 
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INTRODUCTION  

 Writing is a fundamental skill in language learning as it enables students to express ideas, 

develop critical thinking, and construct meaningful communication (Pereira et al., 2023; Lin, 

2024). Writing is not only a medium for conveying information but also a process that involves 

creativity, reflection, and the organization of ideas in a logical manner (Weatherall & 

Bridgman, 2025). In academic contexts, writing plays a crucial role in supporting literacy, 

digital competence, and academic credibility (Malham & Mobbs, 2024; Bosnia and 

Herzegovina, 2024). Without adequate writing skills, students may struggle to organize their 

thoughts, express their ideas clearly, and participate effectively in academic activities (Rogers 

et al., 2023). Therefore, writing is considered a key component in students’ academic 

development and overall language proficiency. 

Previous studies have highlighted the importance of cognitive, linguistic, and 

technological factors in developing writing skills. Research shows that writing ability is closely 

related to reading skills, language competence, and cognitive development (Johansson & 

Rijlaarsdam, 2023; Caemmerer et al., 2023). In addition, the integration of digital technology 

has been found to enhance writing instruction by facilitating collaboration and improving 

learning efficiency (Devitt et al., 2023; Ramadhan et al., 2024). However, insufficient 

instructional support may lead to low motivation, lack of confidence, and poor writing 

performance among students (Myhill et al., 2023; Amo Sánchez-Fortún et al., 2024). These 

findings indicate that effective writing instruction requires not only appropriate materials but 

also supportive learning environments and innovative teaching approaches.
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Preliminary observations at MTsN 1 Kota Bengkulu revealed that students still face 

difficulties in developing ideas and organizing sentences into coherent paragraphs, despite 

having basic knowledge of paragraph structure. Students were moderately active during 

classroom activities, but their readiness before writing lessons remained low, as they were not 

accustomed to studying materials independently. Interviews with the teacher further confirmed 

that students need clear examples, step-by-step guidance, and continuous feedback to improve 

their writing skills. The teacher also highlighted that the use of pre-class materials, such as 

instructional videos, could help students better understand the material and allow classroom 

time to be used more effectively for writing practice and discussion. 

These findings highlight the importance of integrating innovative instructional models, 

particularly the Flipped Classroom model, in paragraph writing instruction. By shifting 

learning activities outside the classroom and focusing on interactive practice during class time, 

the Flipped Classroom approach can promote learner autonomy, increase engagement, and 

improve writing performance. Therefore, this study aims to address the gap between traditional 

instruction and students’ needs by designing a more effective and student-centered learning 

approach to enhance paragraph writing skills among EFL students.  

 

MATERIALS AND METHODS 

This study adopts a mixed-methods approach to examine EFL students’ needs in 

paragraph writing instruction and to explore how the Flipped Classroom model can support the 

learning process. This approach was selected because it allows the researcher to obtain a 

comprehensive understanding of both measurable outcomes and students’ experiences in a real 

classroom context (Creswell & Hirose, 2019; Bennett & Braumoeller, 2022). By combining 

quantitative and qualitative data, this study captures not only statistical trends but also students’ 

perceptions, difficulties, and classroom dynamics related to paragraph writing. 

The population of this study consists of all seventh-grade students at MTsN 1 Kota 

Bengkulu, totaling 138 students across four classes (VII A, VII B, VII C, and VII D). This study 

employs a total sampling technique, meaning that all members of the population are included 

as the research sample. This technique was chosen to ensure comprehensive data representation 

and to minimize sampling bias, as all students share similar learning objectives, curriculum, 

and instructional context. The inclusion of all classes also allows the researcher to capture 

diverse student responses while maintaining consistency in the learning environment. 

Data were collected through four main instruments: questionnaires, interviews, 

classroom observations, and documentation. The questionnaire, designed using a four-point 

Likert scale, aimed to identify students’ needs and perceptions regarding paragraph writing and 

the Flipped Classroom model. Semi-structured interviews with both students and the English 

teacher were conducted to gain deeper insights into their experiences, challenges, and 

expectations. Classroom observations were carried out to examine students’ participation, 

engagement, and interaction during learning activities, while documentation such as lesson 

materials, photos, and recordings was used to support data triangulation and strengthen the 

validity of the findings. 

The data collection process was conducted systematically in several stages, including 

initial classroom observations, distribution of questionnaires, interviews with selected 

participants, and documentation of classroom activities. This multi-instrument approach 

ensured that the data collected were comprehensive and credible, providing both broad and in-

depth perspectives on students’ learning needs. 

Data analysis was carried out using both quantitative and qualitative techniques. 

Quantitative data from the questionnaires were analyzed using descriptive statistics, including 

frequencies and percentages, to identify overall trends in students’ needs and perceptions. 

Meanwhile, qualitative data from interviews, observations, and documentation were analyzed 
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through thematic analysis involving data reduction, coding, categorization, and interpretation 

(Bogdan & Biklen, 1992). This iterative process allowed the researcher to identify key themes 

and patterns related to students’ difficulties, learning preferences, and responses to the Flipped 

Classroom model. Through the integration of these methods, the study provides a holistic 

understanding of both the measurable and experiential aspects of paragraph writing instruction 

in the EFL context. 

 

RESULTS 

The analysis of instructional materials and interview results at MTsN 1 Kota Bengkulu 

was conducted to examine students’ needs in paragraph writing and the potential integration of 

the Flipped Classroom model. The findings indicate that students require comprehensive digital 

learning materials, such as instructional videos and online modules, to support independent 

learning before class. This approach allows classroom time to be used more effectively for 

writing practice, discussion, and feedback. Students’ difficulties were influenced by internal 

factors such as limited ability to develop ideas, lack of confidence, and insufficient mastery of 

vocabulary and grammar, as well as external factors including the need for clear instructional 

guidance, relevant learning materials, and supportive classroom activities. In addition, students 

benefit from collaborative learning through group discussions and peer review, which help 

them organize ideas and improve coherence in writing. The use of visual and audiovisual 

media, such as pictures and videos, also plays a significant role in stimulating idea generation 

and enhancing understanding. Furthermore, continuous feedback, clear assessment rubrics, and 

reflective learning activities are essential to support students’ writing development. Overall, 

the integration of the Flipped Classroom model provides opportunities to promote learner 

autonomy, increase engagement, and create a more interactive and student-centered learning 

environment in paragraph writing instruction. 

Table 1. Interview Results on Students’ Needs in Paragraph Writing 
No  Question Answer 

1 In your opinion, what difficulties do students most 

frequently experience when writing paragraphs? 

In my opinion, the difficulties most frequently 

experienced by students in writing paragraphs 

include problems with constructing cohesive 

and coherent sentences, choosing appropriate 

vocabulary, organizing ideas, and maintaining 

logical flow. In addition, students often 

struggle with mastering spelling rules and 

punctuation. 

2 Do students tend to have more difficulty in 

developing ideas or in grammatical aspects? 

I believe that students experience greater 

difficulty in developing ideas. They often 

struggle to get started because they lack 

confidence and feel confused about where to 

begin. After that, they also face difficulties in 

organizing a suitable storyline that clearly 

identifies important parts of a composition, 

such as the introduction, conflict, and 

resolution. Furthermore, the ideas they write 

are usually too brief and not developed in 

sufficient detail. 

3 In your view, which skills do students most need to 

develop in order to improve their paragraph 

writing ability? 

I think the most important skills students need 

to develop in paragraph writing begin with 

identifying the main idea. Once they 

understand the main idea, they should develop 

it through supporting sentences by providing 

evidence, examples, analysis, and more 

detailed explanations to strengthen the topic 

sentence. Sentence unity and coherence also 
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need careful attention, ensuring that sentences 

are logically connected, for example through 

the use of appropriate transition words or 

connectors. Finally, students should be able to 

write a concluding sentence that summarizes 

the main points and reinforces the paragraph’s 

central idea. In addition, because writing skills 

cannot be developed instantly and require a 

process, students need to build habits of 

regular reading and continuous writing 

practice. Over time, this will gradually 

improve their paragraph writing ability. 

4 What types of instructional materials are most 

needed to help students write paragraphs 

effectively? 

The materials most needed to help students 

write good paragraphs are those that focus on 

how to develop a main idea, depending on the 

context of the writing. These materials usually 

include patterns of paragraph development, 

such as illustration, comparison and contrast, 

cause and effect, definition, as well as 

narrative or chronological sequences. 

5 Do you think students need exposure to a variety of 

paragraph types (descriptive, narrative, 

expository, etc.) in writing instruction? 

Yes, I believe students need exposure to a 

variety of paragraph types, such as descriptive, 

narrative, evaluative, and others. This helps 

them understand the differences among various 

forms of writing and makes it easier for them to 

write paragraphs according to the intended 

context in learning. 

6 How should teaching materials be adapted to 

students’ context and proficiency levels? 

In my view, teaching materials should be 

adapted to students’ context and proficiency 

levels. The first step is to evaluate students’ 

cognitive abilities, including their strengths 

and weaknesses, in order to determine their 

learning capacity. This can be done through 

diagnostic assessments, standardized tests, or 

class assignments adjusted to different 

learning levels. In addition, teaching materials 

should be aligned with students’ interests so 

that the learning process can motivate them 

more effectively. 

7 What learning media or resources do you consider 

most effective for teaching paragraph writing? 

The most effective learning media or resources 

for teaching paragraph writing should involve 

a combination of various visual media, such as 

pictures, diagrams, and videos. Interactive 

learning resources that emphasize hands-on 

practice are also important. Visual media, such 

as images and illustrations, are particularly 

effective in improving paragraph writing skills, 

especially for descriptive or narrative 

paragraphs. Through visual media, students 

can generate ideas and supporting details, 

which are key components of a good 

paragraph. In addition, interactive audiovisual 

media, such as multimedia learning videos, 

allow students to learn more independently and 

enrich their learning experience through more 

varied materials. Videos often present concrete 

examples, enabling a single main idea to be 

developed into a complete paragraph. 
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8 What is your opinion on the use of instructional 

videos as part of the paragraph writing learning 

process? 

In my opinion, the use of instructional videos is 

highly effective as part of the writing learning 

process. Through learning videos, students can 

see, listen, and experience the material 

directly, which can inspire them to write based 

on the content presented in the videos. 

9 Do you think students would benefit from studying 

the material prior to face-to-face class sessions (in 

line with the flipped classroom model)? 

I believe students would gain significant 

benefits from studying the material before face-

to-face meetings, in line with the flipped 

classroom model. This approach allows 

classroom time to be used more effectively for 

in-depth discussions and interactive learning 

activities. As we know, one lesson period lasts 

only 40 minutes, and students typically have 

only four periods per week. In practice, class 

time is often conditional, and students also 

vary in their ability to understand 

explanations. 

10 What learning activities do you find most effective 

in helping students develop ideas before writing? 

In my opinion, one of the most effective 

learning activities for developing students’ 

ideas is mind mapping. Students first identify 

the theme, then list the main ideas they want to 

convey, and finally develop those ideas into a 

well-structured and complete paragraph. 

11 What is your opinion on the use of peer review 

(students giving feedback to one another) in 

writing instruction? 

I consider peer review to be effective in 

supporting students’ writing development. 

When students evaluate each other’s work, they 

can provide valuable feedback that contributes 

to improving their writing skills. 

12 What forms of feedback do you consider most 

effective in helping students improve their writing? 

Effective feedback should be constructive in 

nature. Students should be informed about 

which parts of their writing are already good 

and which parts need improvement or revision. 

Feedback should include concrete suggestions 

rather than general criticism. It also needs to 

be specific, actionable, and delivered in a 

timely manner. 

13 In your opinion, what are the advantages of the 

flipped classroom model for teaching paragraph 

writing? 

In my opinion, the advantages of the flipped 

classroom model include promoting 

independent learning, increasing students’ 

active participation during face-to-face 

sessions, and fostering a greater sense of 

responsibility in the learning process. 

Additionally, this model provides teachers with 

more time to offer individual guidance and 

focus on deeper learning activities. 

14 What challenges might arise if the flipped 

classroom model is implemented in your class? 

The challenges that may arise when 

implementing the flipped classroom model 

include the significant amount of time teachers 

need to prepare high-quality, well-targeted 

materials that students can access 

independently at home. Moreover, teachers 

who are accustomed to traditional lecture-

based methods may feel uncomfortable or 

struggle to adapt to this approach. From the 

students’ perspective, challenges include 

varying levels of motivation and discipline. 

Some students may be less motivated or less 

disciplined in studying materials at home, 
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which can result in incomplete assignments or 

work of low quality. 

15 Overall, do you agree with the use of the flipped 

classroom model for teaching paragraph writing in 

this study program? Why or why not? 

Overall, I agree with the use of the flipped 

classroom model for teaching paragraph 

writing. In my opinion, this model allows face-

to-face class time to be used more efficiently, 

giving students more opportunities to practice 

writing, engage in discussion, and collaborate 

with peers. Students also receive immediate 

and personalized feedback on their writing. In 

addition, this approach increases students’ 

motivation, preparedness, independence, and 

classroom interaction, which may ultimately 

have a positive impact on their academic 

achievement in writing skills. 

 

Based on the interview results, it can be concluded that students still experience 

difficulties in paragraph writing, particularly in developing ideas, organizing thoughts 

logically, and maintaining coherence between sentences. Students require clearer guidance on 

paragraph structure, prewriting activities, and the use of instructional media that can help 

generate ideas. The interview also indicates that students are not yet accustomed to studying 

independently before face-to-face lessons, so their readiness for writing activities remains 

limited. Nevertheless, the Flipped Classroom model is seen as having the potential to address 

these issues, as it provides students with the opportunity to study the material beforehand and 

use class time for writing practice, discussion, and receiving feedback. 

 

Table 2. Questionnaire Results of Students’ Needs in Learning Paragraph Writing 
No Questions Scale Max 

Score 

N (%) Interpretati

on 

1 2 3 4     

1 I have prior experience in 

learning how to write 

paragraphs in English. 

1 3 97 37 80 138 81%  Very Strong 

2 I have written paragraphs using 

appropriate format and 

structure. 

- 9 90 39 80 138 80% Strong 

3 I often experience difficulties in 

developing ideas into a 

complete paragraph. 

6 11 89 32 80 138 77% 

 

Strong 

4 I have difficulty organizing 

sentences coherently within a 

paragraph. 

4 16 83 35 80 138 77% Strong 

5 I need learning materials that 

focus specifically on paragraph 

writing techniques. 

1 6 72 59 80 138 84% Strong 

6 I need clear step-by-step 

guidance on how to write an 

effective paragraph. 

2 3 69 64 80 138 85% Very Strong 

7 I need example paragraphs that 

are appropriate to my level of 

English proficiency. 

- 2 77 59 80 138 85% 

 

Very Strong 

8 I need explanations about 

different types of paragraphs 

(e.g., descriptive, narrative, 

etc.). 

- 5 84 49 80 138 83% Very Strong 
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9 I need instructional videos that 

I can watch before the class 

begins. 

1 8 86 43 80 138 81% Very Strong 

10 I need reading materials that 

can be accessed before the class 

meeting. 

- 6 94 38 80 138 81% Very Strong 

11 I need interactive classroom 

activities to practice my 

paragraph writing skills. 

2 4 91 41 80 138 81% Very Strong 

12 I need writing exercises related 

to topics from everyday life. 

2 7 89 40 80 138 80% Strong 

13 I need group discussions to help 

generate and develop ideas 

before writing. 

2 9 86 41 80 138 80% Strong 

14 I need peer review activities in 

which students provide 

feedback on each other's 

writing. 

2 8 91 37 80 138 80% Strong 

15 I need direct feedback from the 

teacher regarding my writing. 

2 8 90 38 80 138 80% Strong 

16 I need explanations of common 

errors that I frequently make in 

paragraph writing. 

1 3 77 57 80 138 84% Very Strong 

17 I agree to study the material at 

home before the class meeting. 

2 3 70 63 80 138 85% Very Strong 

18 I feel comfortable learning new 

material through videos or 

readings before face-to-face 

sessions 

- 5 80 53 80 138 84% Very Strong 

19 Face-to-face class time should 

be used for writing practice and 

discussions. 

- 2 89 35 80 138 78% Strong 

20 The flipped classroom model 

can help me understand 

paragraph writing better. 

2 5 76 55 80 138 83% Very Strong 

Total 82% Very Strong 

 

Regarding the learning approach, the results demonstrate strong support for the 

implementation of the Flipped Classroom model in paragraph writing instruction. Students 

agreed that instructional videos and reading materials provided before class could help them 

better understand the learning material. They also believed that classroom time should focus 

more on writing practice, discussion, and collaborative activities. Overall, these findings 

indicate that integrating structured materials, interactive learning activities, teacher feedback, 

and technology-based learning through the flipped classroom model can effectively support 

students in improving their paragraph writing skills. 

 

Table 3. Results of Questionnaire Paragraph Writing Learning Materials through 

Flipped Classroom 
No Questions Scale Max 

Score 

N (%) Interpretati

on 
1 2 3 4 

1 Students often have difficulty 

developing ideas into paragraphs. 

- - ✔ - 80 1 75% Strong 

2 Students often struggle to 

organize sentences within a 

paragraph. 

- - ✔ - 80 1 75% Strong 
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3 Students need specialized 

instructional materials focused 

on paragraph writing. 

- - - ✔ 80 1 100% 

 

Very Strong 

4 Students need clear step-by-step 

guidance for writing paragraphs. 

- - - ✔ 80 1 100% Very Strong 

5 Paragraph writing materials need 

to be adapted to students’ 

proficiency levels. 

- - - ✔ 80 1 100% Very Strong 

6 Materials should provide 

paragraph examples relevant to 

students’ contexts. 

- - ✔ - 80 1 75% Strong 

7 Students need materials that 

cover various types of 

paragraphs (descriptive, 

narrative, etc.). 

- - - ✔ 80 1 100% 

 

Strong 

8 Materials should include 

explanations of the structure and 

characteristics of each type of 

paragraph. 

- - - ✔ 80 1 100% Strong 

9 Using instructional videos before 

class is beneficial for students. 

- - ✔ - 80 1 75%  

10 Online materials accessed before 

class can improve students’ 

understanding. 

- - ✔ - 80 1 75%  

11 Interactive in-class exercises can 

enhance students’ writing skills. 

- - ✔ - 80 1 75%  

12 Writing exercises based on 

everyday-life topics are more 

effective for students. 

- - ✔ - 80 1 75%  

13 Group discussions help students 

develop ideas before writing. 

- - ✔ - 80 1 75%  

14 Peer review (providing feedback 

on each other’s writing) is useful 

for students. 

- - ✔ - 80 1 75%  

15 Immediate feedback from the 

teacher is highly needed by 

students. 

- - - ✔ 80 1 100%  

16 Explanations of common writing 

errors help students improve 

their writing. 

- - ✔ - 80 1 75%  

17 The flipped classroom model can 

increase student engagement. 

- - ✔ - 80 1 75%  

18 Technical issues (internet access, 

devices) can affect the 

effectiveness of the flipped 

classroom. 

- - ✔ - 80 1 75%  

19 The flipped classroom model is 

effective for paragraph writing 

instruction. 

- - ✔ - 80 1 75%  

20 I support the implementation of 

the flipped classroom in 

paragraph writing instruction. 

- - ✔ - 80 1 75%  

Total 83% Very Strong 

 

Regarding the learning approach, the results demonstrate positive perceptions toward the 

implementation of the Flipped Classroom model in paragraph writing instruction. Students 

agreed that the use of instructional videos and online materials before class can enhance their 

understanding, as indicated by the 75% (Strong) responses. They also believed that in-class 
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time should be used for practice, discussion, and collaborative learning activities, which aligns 

with the principles of the flipped classroom. Although students acknowledged that technical 

issues, such as internet access and device availability, may affect the effectiveness of this 

approach, they still showed strong support for its implementation. Overall, these findings 

suggest that integrating structured instructional materials, interactive classroom activities, 

continuous feedback, and technology-based learning through the Flipped Classroom model can 

effectively support students in improving their paragraph writing skills.  

Overall, the findings indicate that the integration of the Flipped Classroom model 

effectively supports students’ paragraph writing development and learning engagement. The 

combination of structured digital materials, clear instructional guidance, and interactive 

classroom activities fosters students’ ability to develop ideas, organize sentences, and write 

more coherent paragraphs. Both internal factors (idea development ability, self-confidence, 

motivation, and language mastery) and external factors (instructional materials, use of videos 

and media, collaborative activities, teacher feedback, and classroom strategies) contribute to 

creating a more active, supportive, and student-centered learning environment. 

Discussion 

This study aims to examine how game-based learning (GBL) enhances students’ 

motivation and identify the factors influencing their engagement in English learning among 

fifth-grade students at SD Islam Al-Azhar 51 Kota Bengkulu. Unlike previous studies that 

focus mainly on conventional teaching methods, this research emphasizes the integration of 

interactive games, collaborative group activities, and structured teacher guidance to foster both 

cognitive and affective engagement. 

Qualitative findings from classroom observations, questionnaires, and interviews support 

the effectiveness of this approach. Observation results showed that students demonstrated high 

enthusiasm, active participation, and sustained attention during game-based activities. 

Questionnaire results indicated that most students felt motivated, confident, and eager to 

engage in lessons through games, with 95% reporting excitement and 84% stating that games 

made learning easier to understand. Interviews further revealed that students enjoyed 

collaborative elements and peer interaction, while the teacher confirmed that game-based 

methods increased classroom engagement and learning efficiency. 

An unexpected and compelling finding was that students’ engagement depended on both 

familiarity and balance in game use. While excessive or unfamiliar games could distract, games 

that students already knew, such as Class of Champions (CoC), generated higher enthusiasm, 

confidence, and peer collaboration. Beyond enjoyment, these activities strengthened students’ 

awareness of the importance of learning English and fostered supportive social dynamics, 

including collaboration and healthy competition, which played a key role in sustaining 

motivation. 

These results align with prior research. Studies by Ahmed et al. (2022), Eltahir et al. 

(2021), and Liao et al. (2024) confirm that GBL increases motivation, engagement, and 

learning outcomes, while Huseinović (2024) highlights improvements in language skills and 

academic performance. Regarding factors influencing engagement, Tuan et al. (2024) and 

Adipat et al. (2021) emphasized enjoyment, active participation, peer collaboration, and 

interaction with learning content as critical elements, while Nadeem et al. (2023) noted the role 

of motivation, competition, and classroom dynamics. 

However, not all studies reported consistent results. Ratinho and Martins (2023) and 

Leonardou et al. (2022) found that motivation may decline after initial novelty, and Zhang and 

Yu (2022) suggested that simple gamification sometimes outperforms full GBL. Similarly, 

Rodrigues et al. (2022), Li et al. (2023), Sun (2023), and Kratochvil et al. (2023) highlighted 

that engagement can be highly context-dependent and influenced by design, duration, and 

learner characteristics, indicating the need for careful planning to sustain effectiveness. 
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Overall, GBL proved effective not only in increasing students’ motivation and 

engagement but also in fostering cognitive understanding, social collaboration, and affective 

awareness, creating a dynamic, student-centered learning environment that reinforces positive 

attitudes toward English learning. 

 

CONCLUSIONS  

This study concludes that the implementation of the Flipped Classroom model in 

paragraph writing instruction for EFL students at MTsN 1 Kota Bengkulu effectively supports 

students’ writing development, engagement, and learning autonomy. The findings reveal that 

students become more active, confident, and participative during learning activities, while the 

classroom environment becomes more interactive, collaborative, and student-centered. The use 

of structured instructional materials, such as videos and reading resources before class, 

combined with interactive in-class activities, helps students develop ideas and organize 

sentences into coherent paragraphs. Students’ improvement is influenced by both internal 

factors, including confidence, motivation, responsibility, and willingness to learn 

independently, and external factors, such as instructional design, teacher guidance, peer 

collaboration, and the use of appropriate learning media. Although some previous studies 

reported varying results regarding the effectiveness of the Flipped Classroom, this study 

demonstrates that when implemented with clear instructional focus and structured support, it 

can significantly enhance students’ paragraph writing skills and overall engagement in the 

learning process. 

Recommendations Based on the Research Findings: 

1. For Schools: Provide adequate technological facilities, internet access, and institutional 

support to facilitate the implementation of the Flipped Classroom model, ensuring that 

students can access learning materials before class effectively. 

2. For Teachers: Utilize the Flipped Classroom model as an instructional strategy by 

designing structured materials, providing clear guidance, and maximizing in-class 

activities such as writing practice, discussion, and peer review to enhance students’ 

writing skills and engagement. 

3. For Students: Engage actively in independent learning before class by accessing 

instructional materials and participate in classroom activities such as discussions and 

peer feedback to improve writing skills and confidence. 

4. For Future Researchers: Explore further the influence of the Flipped Classroom model 

on other language skills and investigate factors such as students’ readiness, 

technological access, and learning environments to gain a more comprehensive 

understanding of its effectiveness in different educational contexts. 

Acknowledgement  

All praises be to Allah SWT, the Lord of the Worlds, for His endless blessings, mercy, 

strength, and guidance throughout the completion of this thesis. Peace and salutations be upon 

Prophet Muhammad SAW, whose noble character continues to inspire the pursuit of 

knowledge, truth, and integrity. 

This thesis, entitled “Needs Analysis of Paragraph Writing Materials Using the Flipped 

Classroom Model for EFL Students at MTsN 1 Kota Bengkulu”, is submitted as partial 

fulfillment for the requirements of the Undergraduate Degree in English Education at UIN 

Fatmawati Sukarno Bengkulu. 

The researcher’s deepest gratitude is extended to those who have provided support, 

encouragement, and invaluable contributions to the completion of this academic work: 

 

• Prof. Dr. H. Khairuddin, M.Ag., as the rector of UIN Fatmawati Sukarno Bengkulu 



TOFEDU: The Future of Education Journal               Vol 5, No. 2, Tahun 2026 

 

 

1869  

This work is licensed under a Creative Commons Attribution 4.0 International Licens 

E-ISSN 2961-7553  
P-ISSN 2963-8135 

• Dr. Hj. Khairiah, M.Pd., as the Dean of the Faculty of Tarbiyah and Tadris UIN 

Fatmawati Sukarno Bengkulu. 

• Dr. M. Hidayaturrahman, M.Pd. I, as the head of the department of Tadris UIN 

Fatmawati Sukarno Bengkulu. 

• Pebri Prandika Putra, M. Pd., as the head of the English Education Study Program of 

UIN Fatmawati Sukarno Bengkulu.  

• Dr. Fera Zasrianita, M.Pd., as the first advisor, provided valuable guidance, suggestions, 

and encouragement. 

• Dr. Andriadi, M.A., as the second advisor, provided valuable advice, support and 

motivation for researchers. 

• And finally, for my almamater, UIN Fatmawati Sukarno Bengkulu. 

My beloved alma mater, UIN Fatmawati Sukarno Bengkulu, for being the place where 

the researcher has learned, grown, and been inspired to pursue academic excellence. 

The researcher also expresses heartfelt appreciation to all lecturers of the English 

Education Study Program for their dedication in imparting knowledge and shaping academic 

competence. Special thanks are also given to family, friends, and respondents who have 

provided moral support, prayers, and assistance throughout the research process. 

May Allah SWT reward all kindness with abundant blessings and grant success to 

everyone who has contributed to this journey. 

 

REFERENCE 

Abed, T. B. (2023). Implementing the Process Writing Approach to Teach Paragraph Writing 

at Birzeit University. Journal of Language Teaching and Research, 15(1), 24–34. 

https://doi.org/10.17507/jltr.1501.04 

Abu-Rasheed, H., Weber, C., & Fathi, M. (2023). Context based learning: A survey of 

contextual indicators for personalized and adaptive learning recommendations – a 

pedagogical and technical perspective. Frontiers in Education, 8, 1210968. 

https://doi.org/10.3389/feduc.2023.1210968  

Akçayır, G., & Akçayır, M. (2020). The flipped classroom: A review of its advantages and 

challenges. Computers & Education, 126, 334–345. 

https://doi.org/10.1016/j.compedu.2018.07.021 

Aldabbus, M., & Almansouri, S. (2022). Academic writing difficulties encountered by 

university EFL learners. British Journal of English Linguistics, 10(3), 111–126. 

https://doi.org/10.37745/bjel.2013/vol10n3111 

Aldabbus, S., & Almansouri, E. (2022). Academic Writing Difficulties Encountered by 

University EFL Learners. British Journal of English Language Linguistics, 10(3), 1–

11. https://doi.org/10.37745/bjel.2013/vol10n3111  

Alizadeh, M. (2024). Exploring Engagement and Perceived Learning Outcomes in an 

Immersive Flipped Learning Context. https://doi.org/10.48550/ARXIV.2409.12674  

Amo Sánchez-Fortún, J. M. D., Baldrich, K., Domínguez-Oller, J. C., & Pérez-García, C. 

(2024). Writing in the discipline of education: Beliefs of future teachers regarding their 

academic literacy. Frontiers in Education, 9, 1422120. 

https://doi.org/10.3389/feduc.2024.1422120  

Aysu, S., & Özcan, F. H. (2021). Needs Analysis in Curriculum Design: Language Needs of 

Tourism Students. Sakarya University Journal of Education, 11(2), 305–326. 

https://doi.org/10.19126/suje.854993  

Baig, M. I., & Yadegaridehkordi, E. (2023). Flipped classroom in higher education: A 

systematic literature review and research challenges. International Journal of 



TOFEDU: The Future of Education Journal               Vol 5, No. 2, Tahun 2026 

 

 

1870  

This work is licensed under a Creative Commons Attribution 4.0 International Licens 

E-ISSN 2961-7553  
P-ISSN 2963-8135 

Educational Technology in Higher Education, 20(1), 61. 

https://doi.org/10.1186/s41239-023-00430-5  

Balepur, N., Huang, J., & Chang, K. C.-C. (2023). Expository Text Generation: Imitate, 

Retrieve, Paraphrase (Version 2). arXiv. https://doi.org/10.48550/ARXIV.2305.03276  

Biesta, G., Takayama, K., Kettle, M., & Heimans, S. (2024). How ‘academic’ should academic 

writing be? Or: why form should follow function. Asia-Pacific Journal of Teacher 

Education, 52(2), 121–125. https://doi.org/10.1080/1359866X.2024.2324582 

Birova, L., Ruiz-Cecilia, R., & Guijarro-Ojeda, J. R. (2023). 

Flipped classroom in EFL: a teaching experience with pre-service teachers. 

Frontiers in Psychology, 14, 1269981. 

https://doi.org/10.3389/fpsyg.2023.1269981 

Bosnia and Herzegovina. (2024). Challenges in teaching Academic English to EFL students: 

A case study on writing beliefs. Educational Role of Language Journal, 2024–1(11), 6–

17. https://doi.org/10.36534/erlj.2024.01.01 

Caemmerer, J. M., Reynolds, M. R., & Keith, T. Z. (2023). Beyond individual tests: Youth’s 

cognitive abilities on their math and writing skills. Learning and Individual Differences, 

102, 102271. https://doi.org/10.1016/j.lindif.2023.102271 

Chen, W. (2024). 

The impact of flipped classroom on English proficiency of first-year Chinese urban and rural 

pre-service teachers. 

Frontiers in Psychology, 15, 1347826. 

https://doi.org/10.3389/fpsyg.2024.1347826 

Chima Abimbola Eden & Nneamaka Chisom Onyebuchi. (2024). Working on needs 

assessment of youths and subsequently developing curriculum for leadership 

development initiatives. World Journal of Advanced Research and Reviews, 22(1), 

1404–1414. https://doi.org/10.30574/wjarr.2024.22.1.1240  

Cosido, A. M. T., Otero, M. B., Baro, H. B. U., & Tagarao, M. C. (2025). Development and 

Validation of Contextualized Instructional Materials in Teaching GMRC 1. 

International Journal of Scientific and Research Publications, 15(2), 236–244. 

https://doi.org/10.29322/IJSRP.15.02.2025.p15826  

Cuetos, M. J. (2023). Application of the flipped classroom model to stimulate university 

students’ learning with online education. Journal of Technology and Science Education, 

13(1), 368. https://doi.org/10.3926/jotse.1806  

Czarnowske, D., Heiss, F., Schmitz, T. M. A., & Stammann, A. (2025). 

The Effects of Flipped Classrooms in Higher Education: A Causal Machine Learning Analysis. 

arXiv preprint, 2507.10140. 

https://doi.org/10.48550/arXiv.2507.10140 

Deressa, W., Tefera, Y., & Alemu, A. (2022). Analyzing the current English language teaching 

materials in line with the academic and professional needs and interests of diploma 

theology students. Asian-Pacific Journal of Second and Foreign Language Education, 

7(1), 10. https://doi.org/10.1186/s40862-022-00137-6  

Devitt, A., Benetos, K., & Kruse, O. (2023). Writing and Learning: What Changed with 

Digitalization? In O. Kruse, C. Rapp, C. M. Anson, K. Benetos, E. Cotos, A. Devitt, & 

A. Shibani (Eds.), Digital Writing Technologies in Higher Education (pp. 423–433). 

Springer International Publishing. https://doi.org/10.1007/978-3-031-36033-6_26 

Ding, Y., & Toran, H. (2025). Application of ADDIE as an Instructional Design Model in the 

Teaching and Rehabilitation of Children with Autism: A Review. International Journal 

of Learning, Teaching and Educational Research, 24(1), 87–115. 

https://doi.org/10.26803/ijlter.24.1.5  



TOFEDU: The Future of Education Journal               Vol 5, No. 2, Tahun 2026 

 

 

1871  

This work is licensed under a Creative Commons Attribution 4.0 International Licens 

E-ISSN 2961-7553  
P-ISSN 2963-8135 

Dorothy E zemach, Lisa A Rumisek—Academic Writing From Paragraph to Essay-Macmillan 

(2005). (n.d.). 

Dr., University of economics Ho Chi Minh, Vietnam, trangnh@ueh.edu.vn, Trang, N. H., Anh, 

K. H., & Corresponding author, Tra Vinh University, Vietnam, anhkhau@tvu.edu.vn. 

(2022). Effect of Peer Feedback on Paragraph Writing Performance among High School 

Students. International Journal of Instruction, 15(2), 189–206. 

https://doi.org/10.29333/iji.2022.15211a  

Eltayeb Yousuf Ahmed, F., Adam Daff Alla Ahmed, Z., Hussein Fadlalla Ali, E., & Osman 

Eltom Hamed, S. (2024). Maintaining Unity in the Descriptive Paragraph Writing of 

Saudi EFL University Students: Challenges and Remedies. Arab World English 

Journal, 15(1), 245–257. https://doi.org/10.24093/awej/vol15no1.15  

Eser, R., & Ayaz, H. (2021). The effects of creative writing activities on narrative text writing 

skills and advanced reading awareness. Research in Pedagogy, 11(2), 639–660. 

https://doi.org/10.5937/IstrPed2102639E  

Garay Abad, L., & Hattie, J. (2025). The impact of teaching materials on instructional design 

and teacher development. Frontiers in Education, 10, 1577721. 

https://doi.org/10.3389/feduc.2025.1577721  

Haskel-Shaham, I., Cohen-Sayag, E., & Heimann, R. (2020). “There is no writing that is 

writing without teachers’—Teachers” role in the writing process of a seminar paper. L1 

Educational Studies in Language and Literature, 20, Running Issue(Running Issue), 1–

27. https://doi.org/10.17239/L1ESLL-2020.20.01.13 

Hava, K. (2024). A Systematic Review of Flipped Learning in EFL Education. Malaysian 

Online Journal of Educational Technology, 12(4), 175–188. 

https://doi.org/10.52380/mojet.2024.12.4.556  

Huang, L.-S. (2021). Needs Analysis. In H. Mohebbi & C. Coombe (Eds.), Research Questions 

in Language Education and Applied Linguistics (pp. 359–365). Springer International 

Publishing. https://doi.org/10.1007/978-3-030-79143-8_64  

Ibrahim, A., & Nashir, I. M. (2022). Trends and patterns of needs assessments in technical and 

vocational education: A thematic review. International Journal of Evaluation and 

Research in Education (IJERE), 11(1), 88. https://doi.org/10.11591/ijere.v11i1.21940  

Ilham, R. (2024). Needs analysis of project-based learning model in writing paragraphs from 

EFL students’ perspectives. Journal of Research, Reflection and Innovation in 

Language Learning (JOLLT), 12(1), 1–15. https://doi.org/10.33394/jollt.v12i1.9215 

International Journal of English Language Teaching. (2025). Constraints and challenges in 

flipped classroom implementation. Journal of English as a Foreign Language Teaching 

and Research, 5(2), 3617. https://doi.org/10.31098/jefltr.v5i2.3617 

Isabel De Vicente-Yagüe Jara, M., Jiménez-Pérez, E., García Guirao, P., & López Martínez, 

O. (2023). Reading and Writing Skills: Cognitive, Emotional, Creative, and Digital 

Approaches. Frontiers Media SA. https://doi.org/10.3389/978-2-8325-4095-4 

Johansson, B., & Rijlaarsdam, G. (2023). Writing fluency predicted by reading, linguistic and 

cognitive skills in L1 and L2 in the writing of bilingual biscriptal Persian-Swedish 

children. L1-Educational Studies in Language and Literature, 23, 1–28. 

https://doi.org/10.21248/l1esll.2023.23.1.374  

Kakerissa, W. M., & Lengkanawati, N. S. (2022). Students’ Needs Analysis in Learning 

General English: A Case at A German Education Study Program. In N. Haristiani, Y. 

Yulianeta, Y. Wirza, W. Gunawan, A. A. Danuwijaya, E. Kurniawan, D. 

Darmawangsa, S. Suharno, N. Nafisah, E. D. A. Imperiani, A. H. Lubis, B. Hermawan, 

& E. R. Fauzy (Eds.), Proceedings of the Sixth International Conference on Language, 

Literature, Culture, and Education (ICOLLITE 2022) (Vol. 722, pp. 631–636). Atlantis 

Press SARL. https://doi.org/10.2991/978-2-494069-91-6_97  



TOFEDU: The Future of Education Journal               Vol 5, No. 2, Tahun 2026 

 

 

1872  

This work is licensed under a Creative Commons Attribution 4.0 International Licens 

E-ISSN 2961-7553  
P-ISSN 2963-8135 

Karpouzis, K., Pantazatos, D., Taouki, J., & Meli, K. (2024). Tailoring Education with GenAI: 

A New Horizon in Lesson Planning (Version 1). arXiv. 

https://doi.org/10.48550/ARXIV.2403.12071  

Kepler College, Kigali, Rwanda, & Dusengimana, C. (2023a). Trends in the use of flipped 

classroom model and its effectiveness in higher learning education: A systematic 

review. African Educational Research Journal, 11(4), 616–633. 

https://doi.org/10.30918/AERJ.114.23.096.  


