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ABSTRACT 

This study investigates the factors contributing to English speaking anxiety among vocational 

high school students, particularly in the hospitality department, and explores effective coping 

strategies. The purpose is to understand how psychological, social, and environmental factors 

influence students' reluctance to speak English and identify ways they manage their anxiety. 

Using a qualitative descriptive method, data were collected through questionnaires, semi-

structured interviews, and classroom observations from 8 tenth-grade students at SMKN 1 

Surabaya. Data analysis involved thematic coding to identify key anxiety factors and coping 

mechanisms. Findings revealed that fear of negative evaluation, communication apprehension, 

test anxiety, perceived low proficiency, and classroom environment significantly contribute to 

speaking anxiety. Students employ strategies like preparation, relaxation, positive self-talk, 

peer support, and resignation to cope. The results highlight the importance of supportive 

classroom settings and tailored interventions to reduce anxiety and improve speaking 

confidence. These findings contribute to the understanding of language anxiety in vocational 

contexts and suggest practical approaches for educators to facilitate effective communication 

skills development.  
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INTRODUCTION 

In this era of globalisation, mastering English is a crucial investment for students, given 

its essential role as a global communication tool for intercultural interaction and access to 

information and scholarly sources (Andayani, 2022; Cahyono & Widiati, 2023). English 

language learning, alongside Indonesian, is now a compulsory subject in higher education. This 

is because students need to comprehend and master their chosen fields and communicate 

effectively, as the majority of relevant scholarly sources are written in English (Andayani, 

2022; Lestari & Sumardi, 2021). Therefore, educators are responsible for equipping students 

with adequate English communication skills, enabling them to compete in professional and 

academic spheres and meet various career and academic demands that require English 

proficiency (Wiranata & Fitriati, 2024; Yanto et al., 2021). 
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English comprises four core language skills: listening, reading, speaking, and writing. 

Among these, speaking stands out as one of the most crucial skills for students to master, 

serving as the foundation for learners' communicative success (Razaq et al., 2022; Susanti & 

Suparman, 2023). Speaking encompasses several key aspects, including accuracy (vocabulary 

and pronunciation), fluency, and completeness (Zam Zam & Suriaman, 2021; Utami & Putri, 

2022). Unfortunately, in the process of conveying ideas through speaking, significant obstacles 

often arise that can affect students' speaking performance. Research indicates that speaking 

problems among EFL learners are more frequently linked to psychological factors such as 

anxiety, fear of making mistakes, reluctance, and fear of negative evaluation, rather than 

linguistic factors (Amoah & Yeboah, 2021; Dewi & Putri, 2023). Furthermore, a study by Zou 

(2024) suggests that the overall level of English-speaking anxiety among senior high school 

students is relatively high, with in-class anxiety showing the highest average, followed by 

negative evaluation anxiety and communication anxiety. This underscores that anxiety is a 

dominant barrier to effective speaking. 

Speaking anxiety is a common issue, particularly among foreign language speakers or 

EFL learners, who often experience discomfort, pressure, or nervousness when required to 

speak in public (Horwitz et al., 1986; Sari & Nurlita, 2022). When this anxiety arises while 

speaking English, it undoubtedly hinders the smooth delivery of ideas and information in a 

foreign language. The impact of speaking anxiety on students' learning processes at the high 

school level is attributed to factors like low motivation to learn English, insufficient vocabulary, 

limited grammatical and pronunciation knowledge, lack of speaking practice, and limited 

opportunities to speak in front of others (Zuhri et al., 2022; Wijayanti & Supriyadi, 2023). 

These negative impacts can manifest as mind blanks, stuttering, fear, nervousness, and general 

apprehension. Communication apprehension is a dominant type of speaking anxiety faced by 

students at SMK PGRI 3 Malang when learning English, causing them fear and anxiety when 

oral communication is required in English class (Anzanni & Dewi, 2023; Rahayu & Sudirman, 

2024). Therefore, speaking anxiety has been widely recognised as a significant barrier to 

effective English communication, potentially hindering students' willingness to speak. 

Understanding the roots of speaking anxiety and its implications is crucial, especially in 

educational contexts where communication skills are a critical component of student success, 

particularly in Vocational High Schools (SMK) that aim to equip students with the confidence 

and ability to use English effectively to grasp concepts in their vocational fields (Putri & 

Lestari, 2022; Yulianti & Handayani, 2023). 

Vocational High Schools (SMK) focus on developing students' technical and vocational 

skills to prepare them for the workforce in their chosen fields (Misbah et al., 2020; Niittylahti 

et al., 2023). Although the SMK curriculum includes English language learning as part of 

communication skills, many SMK students experience English Speaking Anxiety. Factors such 

as low motivation, insufficient vocabulary and grammar knowledge, and limited speaking 

practice are more pronounced in vocational schools where the primary focus is often on 

technical skills rather than spoken English proficiency (Zuhri et al., 2022; Firdaus & Rohmah, 

2024). Several vocational majors, including the hospitality department, demand strong spoken 

English proficiency for optimal performance in the professional world, as speaking skills are 

key for communicating with guests and coworkers in an industry that frequently involves 

international interactions (Puspita & Harahap, 2023). A preliminary study at SMKN 1 Surabaya 

revealed that many students majoring in hospitality experienced anxiety when speaking 

English. This can prevent them from expressing ideas, providing excellent service, and building 

professional relationships. Therefore, by examining the factors contributing to this anxiety, 

educators can develop more effective learning approaches and strategies to reduce it, helping 

students become more confident, improve their communication skills, and better prepare for 
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the demands of an increasingly globalised workforce (Saputri & Budiana, 2024). 

While numerous studies have investigated the factors contributing to speaking anxiety, 

the predominant focus has been on high school and university students (Ayuningtyas et al., 

2022; Karakaya & Kucuktepe, 2023; Sinadia & Ngingi, 2023). Research specifically 

examining speaking anxiety among Vocational High School (SMK) students remains limited, 

and existing studies often concentrate on engineering majors, where speaking skills are not the 

primary priority for future professional needs. Consequently, there's a research gap concerning 

speaking anxiety among vocational students whose professions demand strong communication 

skills, such as those in hospitality. Moreover, many of these previous studies employed 

quantitative methods, which provide statistical insights but fail to capture students' in-depth 

experiences and coping strategies (Ayuningtyas et al., 2022; Karakaya & Kucuktepe, 2023). 

Although Sinadia and Ngingi (2023) conducted a qualitative study, their research relied solely 

on interviews, lacking observational data that could offer a more comprehensive understanding 

of students' real-life speaking challenges. To address this gap, this study, titled "English 

Speaking Anxiety of Vocational High School Students: Factors and Strategies to Cope with," 

aims to thoroughly investigate the factors contributing to English speaking anxiety and the 

strategies used by vocational high school students, specifically from the 10th-grade hospitality 

department at SMKN 1 Surabaya, to overcome it. By adopting a qualitative approach with 

diverse data collection methods, this research seeks to provide a holistic perspective. The 

findings are expected not only to help students build confidence in speaking English but also 

to contribute to improving vocational education to better align with industry demands (Dewi 

& Wijayanti, 2023; Ramadhani & Indriyani, 2024). 

 

RESEARCH METHPD 

This study collected data using three main instruments: a questionnaire, interviews, and 

classroom observations, to gather comprehensive information from the participants (Creswell, 

2014; Sugiyono, 2020). 

The questionnaire, adapted from Horwitz et al. (1986), was used to identify factors 

contributing to English speaking anxiety and to determine the percentage of students' anxiety 

levels. This questionnaire utilised a Likert scale with 22 questions, consisting of 2 demographic 

questions and 20 statements related to foreign language anxiety factors, including fear of 

negative evaluation, communication apprehension, test anxiety, self-consciousness, perceived 

language proficiency, and classroom environment. Respondents rated their agreement on a 

scale of 1 to 5 (1 = strongly disagree, 5 = strongly agree). Although the results were analysed 

descriptively to provide an overview, their primary role was to support the qualitative phase by 

assisting in the selection of interview participants, ensuring deeper insights into the specific 

causes of their speaking anxiety (Sudaryono, 2021; Lestari & Puspita, 2023). 

Interviews served as the main and central instrument, used to address both research 

questions: the factors contributing to speaking anxiety and the strategies used to overcome it. 

In-depth interviews were conducted to further explore the strategies students employed, with 

researchers able to conduct face-to-face, telephone, or focus group interviews (Creswell, 2014; 

Neuman, 2007; Emzir, 2022). This study employed a semi-structured interview approach, 

where the researcher prepared a set of guiding questions but allowed respondents the freedom 

to elaborate on their answers, thus enabling the collection of more in-depth information about 

students' personal experiences. These semi-structured interviews were conducted in two stages: 

the first stage focused on clarifying anxiety factors identified from the questionnaire via 

WhatsApp voice notes, allowing students to share experiences flexibly. The second stage 

involved face-to-face interviews to explore strategies for coping with anxiety during speaking 

activities, using six guiding questions adapted from Kondo and Ying-Ling (2004). The 
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researcher took detailed notes and recorded conversations with participant consent. Interviews 

were conducted in Bahasa Indonesia to facilitate a more detailed and in-depth discussion of 

students' experiences and opinions regarding their English speaking anxiety coping strategies 

(Hidayat & Putri, 2024; Sari & Wijayanti, 2023). 

Classroom observations were conducted on 8 previously selected students to support the 

interview findings regarding speaking anxiety coping strategies. Qualitative observation 

involves researchers making field notes about the behavior and activities of individuals at the 

research site (Creswell, 2014; Sugiyono, 2020). The researcher observed students during role-

play activities, focusing on signs of anxiety (e.g., physical tension, avoidance of speaking) and 

strategies students employed to manage their anxiety (e.g., relaxation, self-encouragement, 

seeking peer support). To minimize disruption, observations were conducted in a non-intrusive 

manner, with the researcher acting as a passive observer and recording relevant phenomena 

using an observation sheet adapted from Kondo and Ying-Ling (2004). Data from these 

observations were analyzed to support interview findings, providing a more comprehensive 

understanding of students' strategies for managing English speaking anxiety (Rahayu & 

Budiana, 2024; Setiawan & Lestari, 2023). Instrument validation was performed by the 

research advisor for content clarity, relevance, and appropriateness, and interviews were piloted 

with two students to ensure questions were understandable and elicited intended information. 

The observation sheet was also reviewed by the English teacher of the 10th-grade Hospitality 

2 (PH 2) class to ensure its suitability for classroom use (Patton, 1999; Emzir, 2022). 

Data Analysis Techniques 

Data in this study were analyzed through two different approaches based on the type and 

purpose of each instrument. Questionnaire data were analyzed using quantitative descriptive 

methods to identify students' anxiety levels. The Likert scale questionnaire (Horwitz et al., 

1986) with positive and negative statements was scored based on a rubric (1=strongly disagree 

to 5=strongly agree). Total scores were used to categorize students into anxiety levels: Very 

Anxious, Mildly Anxious, and Low Anxious. These results were tabulated and analyzed using 

Microsoft Excel to obtain frequency and percentage distributions, which were then used to 

select interview and observation participants based on their anxiety levels. The questionnaire 

also supported triangulation by providing an overview of common anxiety symptoms and 

initial coping strategies reported by students (Sudaryono, 2021; Putra & Sari, 2023). 

Core data analysis from interviews and observations employed thematic analysis, as 

described by Ary et al. (2010), to explore interview transcripts and classroom observation 

notes. This method was chosen to systematically interpret recurring patterns or themes 

related to students’ speaking anxiety and their coping strategies (Creswell, 2014; Emzir, 

2022). The stages of thematic analysis included: 

1. Familiarization with the Data: The researcher repeatedly read all interview transcripts 

and observation notes to gain a comprehensive understanding of participants' 

experiences, emotions, and behaviors. 

2. Initial Coding (Open Coding): The researcher identified and labeled meaningful 

phrases and behavioral indicators from interview and observation data, assigning codes 

to expressions reflecting anxiety factors or strategies. 

3. Categorization (Axial Coding): Similar codes were grouped into broader conceptual 

categories to identify connections and organize data. 

4. Theme Construction (Selective Coding): Categories were synthesized into coherent 

major themes that directly addressed the research questions. For the first question, six 

themes were identified: fear of negative evaluation, communication apprehension, test 

anxiety, self-consciousness, perceived language proficiency, and classroom 

environment. For the second question, five themes emerged as student strategies: 
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preparation, relaxation, positive thinking, peer seeking, and resignation. 

5. Triangulation and Interpretation: Finally, themes were interpreted and narratively 

described. Method triangulation (observation, questionnaire, and interviews) was 

performed to validate findings and reduce bias, ensuring a more comprehensive 

understanding (Patton, 1999; Sugiyono, 2020). For instance, strategies reported in 

interviews were verified with actual classroom behavior, and anxiety factors were 

confirmed through consistency between interview responses and questionnaire results. 

 

RESULTS AND DISCUSSION 

This chapter presents all findings and the discussions from data collection and its analysis 

in order to answer research questions that has been formulated in chapter 1.  

Findings 

This chapter presents findings and discussion based on the thematic analysis of data 

collected from questionnaire, interviews and classroom observations. The findings are 

structured to directly answer the two research questions: (1) factors contributing to English 

speaking anxiety and (2) strategies used by students to cope with that anxiety.  

Factors Contribute to English Speaking Anxiety among Vocational High school Students. 

To answer the first research question related to factors causing English speaking anxiety, 

this study identified six main themes based on Horwitz et al. (1986) theory and data analysis: 

fear of negative evaluation, communication apprehension, test anxiety, self-consciousness, 

perceived language proficiency, and classroom environment. These factors were found through 

thematic coding of interview transcripts and supported by questionnaire data. 

Fear of Negative Evaluation 

The results of the questionnaire showed that some students were afraid that if they made 

mistakes when speaking English, they would receive embarrassing evaluations or corrections 

from teachers or negative reactions from friends. 4 out of 8 students agreed or strongly agreed 

to the statement related to the fear of being corrected or evaluated negatively. 

It was reinforced by the interview results. Some participants stated below: 

(“...afraid of mispronouncing something and then the teacher correcting it, so I’m also 

afraid of being laughed at.”) (P1, interview) 

(“...because I’m also not very good at speaking English yet and still not fluent.”) (P6, 

interview) 

(“Yes, a bit scared because when I get corrected, it feels like a test, and I panic if I’m 

corrected when I’m wrong.”) (P5, interview) 

However, there were also students who were less afraid of the teacher's evaluation but 

more of their friends' reactions. For example: 

(“I'm not afraid of being corrected by the teacher, I'm more afraid of being seen by other 

students. Because if I'm wrong, I'm immediately mentally down.”) (P8, interview) 

Thus, the results of the questionnaires and interviews showed a high match on this factor. 

Some students do feel anxious about negative judgment, both from teachers and friends, which 

can hinder their performance in speaking English. 

Communication Apprehension 

In the questionnaire, all students stated that they felt nervous, scared or uncomfortable 

when they had to speak English in front of the class. 8 out of 8 students showed signs of high 

speaking anxiety, especially when speaking spontaneously. In the interviews, this was evident 

from the following statements: 

(“I think I’m afraid and nervous.”) (P3, interview) 

(“...when composing the words, I’m still confused and afraid of making mistakes.”) (P2, 

interview) 
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(“...afraid of mispronouncing, and definitely feeling nervous.”) (P4, interview) 

(“...afraid that there will be wrong words in English and I can’t do public speaking yet.”) 

(P6, interview) 

It can be concluded that communication apprehension was a factor that consistently 

appeared in the questionnaires and interviews. Students feel very nervous and afraid of making 

mistakes when they have to speak in front of the class, especially if it is done spontaneously 

without preparation. 

Test Anxiety 

From the questionnaire results, the test anxiety factor also stood out. Students stated that 

they felt panic and anxiety when facing an English oral exam. All students (8 out of 8) showed 

high anxiety when speaking in the context of an official exam or assessment. Several statements 

from the interviews supported this: 

(“Yes, I definitely panicked ... because of the pronunciation, then the grammar ... afraid 

of being corrected by the teacher.”) (P1, interview) 

(“Yes, anxiety, it definitely starts with anxiety, so it's like a shock.”) (P2, interview) 

(“If I'm scared, it’s definitely... more like scared if I say something wrong.”) (P4, 

interview) 

(“In the exam, the atmosphere is like there is a grade, so it depends on the English, so I 

hesitate.”) (P5, interview) 

Thus, there was a strong correspondence between the results of the questionnaires and 

interviews. Exams are a major trigger of anxiety as students feel under the pressure of grades 

and immediate judgment of their performance. 

Self-Consciousness 

In the questionnaire, 5 out of 8 students admitted that they often felt inferior or insecure 

about their abilities when they saw friends who were better. Sample statement from the 

interview: 

(“Definitely insecure, some of my friends have higher English skills than I.”) (P2, 

interview) 

("It must be a big difference, if I expect them to be able to answer. If I'm in class, I'm 

already nervous.") (P5, interview) 

However, there are also students who do not feel insecure: 

(“Not for that.”) (P3, interview) 

(“I'm not insecure because I love myself.”) (P8, interview) 

Self-consciousness appeared in significant numbers but was not dominant. This factor 

was more pronounced in students who often compared themselves with more advanced friends. 

The imbalance in self-perception caused anxiety, although some students had a fairly healthy 

attitude of self-acceptance. 

Perceived Language Proficiency 

From the questionnaire, students indicated that their perceptions of their personal English 

skills affected their anxiety. The majority of students (7 out of 8) felt that their grammar, 

vocabulary and pronunciation skills were not good enough. 

From the interviews, this was evident from the statements: 

(“...my spoken English skills are really lacking.”) (P1, interview) 

(“My English skills are still lacking in sentence structure.”) (P2, interview) 

(“...I'm not very good... sometimes I get nervous when I'm told to come forward.”) (P6, 

interview) 

Perceptions of one's own English ability negatively trigger anxiety. The belief that their 

ability is still low encourages reluctance to speak and exacerbates the fear of negative 
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evaluation. This finding makes it important for teachers to provide gradual encouragement and 

oral practice. 

Classroom Environment 

Some students felt that the classroom atmosphere, both from teachers and friends, greatly 

affected their confidence when speaking. A pleasant teacher and supportive friends make them 

more courageous, while a negative atmosphere exacerbates anxiety. In the questionnaire, 

students admitted that the classroom atmosphere and teacher/friend responses affected their 

speaking courage. 

From the interview: 

(“...if the teacher is fun, I'm not afraid to speak English.”) (P4, interview) 

(“...the reaction of my friends if they are noisy will definitely disturb me when I speak.”) 

(P2, interview) 

(“...if my friends are noisy and I'm told to repeat myself, I forget.”) (P8, interview) 

The classroom environment acts as a supportive or inhibiting factor for speaking anxiety. 

Negative reactions from friends or overly critical teachers magnify fear. Conversely, a 

supportive atmosphere can reduce anxiety and increase student participation. 

Table 1. Summary Of Factors Participant 

Factors Participant 

Fear of negative evaluation P1, P4, P5, P6 

Communication apprehension P1, P2, P3, P4, P5, P6, P7, P8  

Test anxiety P1, P2, P3, P4, P5, P6, P7, P8 

Self-consciousness P1, P2, P5, P6, P7,  

Perceived language proficiency P1, P2, P4, P5, P6, P7, P8 

Classroom environment P1, P2, P4, P5, P6, P7, P8 

Strategies used by vocational high school students to cope with English speaking anxiety. 

To answer the second research question related to strategies to overcome speaking 

anxiety, this study identified five major strategies through thematic analysis of interview and 

observation data. These strategies are: preparation, relaxation, positive thinking, peer seeking, 

and resignation. 

Preparation 

One of the most consistently observed and reported strategies among participants was 

preparation. All eight participants (P1-P8) admitted in the interviews that they prepared before 

speaking activities. Their preparation included memorising dialogue, writing down sentences, 

rehearsing with peers, and organising speaking turns. 

For instance, P1 stated: 

(“Yes, I did... I memorised the text.”) (P1, interview) 

This was reflected during observation, where P1 appeared fluent and confident without 

referring to any notes. 

Similarly, P2 explained: 

(“Memorizing lines, preparing props, and briefing with friends.”) (P2, interview) 

These behaviors were aligned with the observational data, which showed that most students 

did not bring or read notes while performing, indicating reliance on memorization. Participants 

like P4 and P5 even confirmed: 

(“Yes, pure memorization.”) (P4, interview) 

(“Memorizing only.”) (P5, interview) 

Therefore, the strategy of preparation was effectively used by all students. The match 

between what they reported in interviews and what was observed in class reinforces the idea 
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that being prepared significantly helped students reduce anxiety and perform with greater 

confidence. 

Relaxation 

All participants also acknowledged using relaxation techniques to control anxiety during 

speaking performances. Techniques included pausing, breathing exercises, and calming self-

talk. 

(“Yes, I went to the pause earlier to remember too.”) (P1 interview) 

(“Take a breath, then remember the dialog and say ‘be patient, keep calm’.”) (P2 

interview) 

In classroom observations, these verbal reports were supported by visible signs of deliberate 

pauses and regulated breathing before or during speech. P3, for instance, said: 

("I stop so that I don't forget, so that I remember. Sometimes I take a deep breath too.") 

(P3, interview) 

P6 showed similar behavior and explained: 

(“When I was nervous, I forgot a bit and as a result, it was a bit paused.”) (P6, interview) 

There was a strong alignment between interviews and observations. All participants 

consciously used relaxation methods to manage anxiety, which proved effective in maintaining 

control during their speaking tasks. 

Positive Thinking 

The positive thinking strategy was reported by most participants but only consistently 

implemented by some (P1-P4). For example: 

(“I motivate myself like ‘I can do it’.”) (P1, interview) 

(“I tell myself ‘Be patient, calm down’.”) (P2, interview) 

These students showed confident body language during observations, such as smiling, standing 

straight, and engaging with peers, which indicated a match between self-reported mindset and 

behavior. 

Meanwhile, P5-P8 expressed intentions to think positively but also admitted struggling with 

confidence:  

(“I've tried to think positively, but I still can't trust myself.”) (P5, interview) 

Positive thinking was partially effective. Students with stronger self-regulation skills 

displayed matching verbal and behavioral cues, while others still needed support to consistently 

apply this strategy. 

Peer Seeking 

Only a few students (P4, P5, P8) applied the peer seeking strategy, and this was reflected 

both in their interviews and observations. 

(“I only asked a few questions [to friends].”) (P5, interview) 

(“Yes, there was a little miss and then a friend reminded me.”) (P4, interview) 

During classroom observation, these students were seen interacting with or receiving help from 

peers before and during the speaking task. P8 also stated: 

(“Usually my friend tells me, I also ask.”) (P8, interview) 

In contrast, P1-P3 and P6-P7 did not mention or demonstrate peer support. 

Therefore, peer seeking was not a dominant strategy but was helpful for those who used 

it. It provided reassurance and helped clarify information, although some students seemed to 

prefer handling anxiety independently. 

Resignation 

Several students (P2, P3, P4, P5, P6, P8) showed signs of resignation, mostly in the form 

of avoiding eye contact or reducing engagement when anxious. 

(“Yes, if there is eye contact, I get nervous, so I can forget and fumble.”) (P3, interview)  

(“Yes, because it helps me remember my lines.”) (P4, interview) 
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(“I looked up because I forgot my dialogue.”) (P2, interview) 

These statements were matched by observation, where these participants avoided looking at 

peers or the audience while performing. 

However, P1 and P7 maintained eye contact and showed more engagement. For instance, P1 

affirmed: 

(“Yes, I always have eye contact with my friends.”) (P1, interview) 

It can be concluded that resignation appeared more as a coping mechanism than total 

avoidance. Students used it selectively to reduce distractions or manage focus. While it 

indicated anxiety, it also served a functional role in helping them complete the task. 

 

Table 1 Summary Of Participants 

Strategies Participants Evidence 

Preparation P1, P2, P3, P4, P5, P6, 

P7, P8 
• Speaking practice 

• Memorizing dialogs/speaking turns 

 

Relaxation P1, P2, P3, P4, P5, P6, 

P7, P8 
• Pausing 

• Adjust speaking pace 

• Regulate breathing 

Positive 

thinking 

P1, P2, P3, P4, Showed confident body language (smiling, 

standing straight) 

Peer seeking P4, P5, P8 Interacting with or receiving help from peers 

Resignation P2, P3, P4, P5, P6, P8 avoiding eye contact or reducing engagement 

 

Discussion 

Factors contributing to English speaking anxiety among vocational high school students. 

This study found six major themes contributing to students' English speaking anxiety: 

fear of negative evaluation, communication apprehension, test anxiety, self-consciousness, 

perceived language proficiency, and classroom environment. These themes were developed 

through thematic analysis of interview transcripts and supported by initial questionnaire data. 

The findings align strongly with the theory of Foreign Language Anxiety proposed by Horwitz 

et al. (1986) ), which identifies three primary components: communication apprehension, fear 

of negative evaluation, and test anxiety, as key sources of anxiety in language learning. 

The first theme, fear of negative evaluation, was experienced by 4 out of 8 participants. 

The students had doubts about their English skills and were worried that they would be judged 

poorly by their peers and teachers. This finding is in line with Horwitz et al. (1986), who 

mentioned fear of negative evaluation as the main trigger of speaking anxiety. Students feel 

embarrassed if they make mistakes when speaking, for fear of being corrected or laughed at by 

classmates, as also found by Marliana (2023) In her research on English education students. 

The second theme, communication apprehension,  is also a major cause of 

student anxiety. This anxiety arises especially when students have to speak spontaneously in 

front of the class. It is supported by the opinion of Macintyre and Gardner (1991) This states 

that communication anxiety can interfere with mental processes such as word retrieval and 

sentence construction. Challenges in language acquisition, especially in terms of vocabulary 

and sentence structure, were also mentioned by some students as the main obstacle. The 

inability to convey ideas clearly makes them reluctant to speak. This supports the theory of 

Quvanch et al. (2024) Who highlighted that linguistic limitations can exacerbate anxiety. 

Research by Ayuningtyas et al. (2022) Also identified limited vocabulary and communication 

anxiety as important factors that cause speaking anxiety. 
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Furthermore, test anxiety arises in situations when students have to face oral exams or 

formal assessments. All students interviewed stated that they felt panic when speaking in an 

assessment context. This indicates that academic pressure contributes greatly to speaking 

anxiety. Rajitha and Alamelu (2020) stated that pressure on grades and performance can 

amplify nervousness, which in turn makes students lose focus and confidence when speaking. 

The next theme, self-consciousness or high self-awareness of one's own shortcomings, 

was also found to influence anxiety. Some students felt inferior because they felt they were not 

as good as their friends at speaking English. As explained by Quvanch et al. (2024), social 

comparison in the classroom can trigger feelings of insecurity, especially if students feel left 

behind by their peers. This feeling can be a psychological barrier that makes students even 

more reluctant to speak. 

In addition, social comparison with friends who are considered more proficient in English 

is also a factor that triggers anxiety. Students often feel inferior when they see their friends 

speaking more fluently, which in turn reinforces feelings of inadequacy. Perceived language 

proficiency plays a major role in shaping students' anxiety. When students feel that their 

grammar, vocabulary, or pronunciation skills are inadequate, they become hesitant to speak. 

This is consistent with Zou (2024) Findings that students with low perceptions of their abilities 

tend to have higher anxiety and lower participation in speaking activities. 

Lastly, the classroom environment is also influential. An unsupportive classroom 

atmosphere, such as unfocused friends or an overly critical teacher, can exacerbate anxiety. 

Conversely, a positive atmosphere and friendly teachers have been shown to help lower 

students' anxiety levels. Young (1991) emphasises the importance of creating a pressure-free 

learning environment for students to feel safe and take risks in using a foreign language. 

Thus, the six factors found in this study are not only relevant to previous theories but also 

show that speaking anxiety is a complex and multidimensional problem. Students are not only 

affected by linguistic ability, but also by surrounding psychological and social factors. 

These findings were confirmed through multiple student interviews and aligned with the 

results of the preliminary questionnaire, which consistently reflected students’ experiences 

related to anxiety factors. 

Strategies used by vocational high school students to cope with English speaking anxiety. 

Based on the results of interviews and observations of vocational students majoring in 

Hospitality, it was found that five major themes were identified through thematic analysis of 

interviews and classroom observations: preparation, relaxation, positive thinking, peer seeking, 

and resignation. These strategies reflect students’ conscious and unconscious efforts to manage 

anxiety and align with the coping strategies proposed by Kondo and Ying-Ling (2004), as well 

as Quvanch et al. (2024). 

One of the most widely used strategies is preparation. All participants made preparations 

before speaking, such as memorizing texts, preparing dialogues, and practising with friends. 

This shows that students feel more confident when they feel prepared. Kondo and Ying-Ling 

(2004) mentioned that this strategy is effective because, with good preparation, students can 

reduce uncertainty and increase their sense of control over the speaking situation. This is also 

supported by Quvanch et al. (2024) Who emphasized the importance of preparation and 

planning as the key to increasing confidence in speaking. 

The second theme, relaxation strategies, was also widely used. Some students use 

techniques such as deep breathing, pausing while speaking, or calming themselves before going 

to the front of the class. These techniques aim to address the physical symptoms of anxiety, 

such as heart palpitations or word forgetting. This finding supports Amoah and Yeboah's (2021) 

opinion that the physical symptoms of anxiety can be reduced by self-management techniques. 

This strategy is also consistent with the relaxation techniques approach of Kondo and Ying-
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Ling (2004) and Quvanch et al. (2024), which emphasises the importance of managing physical 

symptoms of anxiety such as trembling and sweating. 

Another strategy that is also used is positive thinking. This strategy was found in some 

students who tried to motivate themselves with positive affirmations. They imagine good 

results or convince themselves that they are capable. According to Quvanch et al. 

(2024)Students who practice positive thinking tend to have lower anxiety levels and better 

performance. 

On the other hand, peer seeking strategies are used by students who feel helped when 

discussing or asking for support from friends. Peer support provides a sense of comfort and 

reduces psychological burden. This finding is consistent with Kondo and Ying-Ling (2004) 

Explanation, which states that peer seeking strategies involve seeking support from classmates 

who may also experience the same anxiety. This strategy helps students realise that they are 

not alone in dealing with anxiety, thus providing emotional support and reducing feelings of 

isolation. Thus, peer seeking becomes important in the context of collaborative learning, as 

supportive social interactions can be a source of psychological strength that encourages 

students' courage to speak up. 

However, some students also show resignation strategies, such as avoiding eye contact, 

looking down, or tending to be passive when feeling anxious. This strategy falls into the 

category of resignation according to Kondo and Ying-Ling (2004), which is a passive strategy 

that shows a surrender attitude towards anxiety. Although this strategy is not recommended, its 

occurrence shows that there are still students who need more support in building speaking 

skills. This strategy, although not fully adaptive, is a form of defence mechanism to reduce 

pressure. This needs to be a concern for teachers, as these strategies can progress to a total 

avoidance of speaking activities if not handled appropriately. 

In general, the results of this study show that although students experience speaking 

anxiety, they also have the awareness and initiative to manage this anxiety through certain 

strategies. The role of the teacher is very important in helping students recognise effective 

strategies and encourage the use of more adaptive strategies, such as preparation and positive 

thinking, and reduce the tendency to use strategies that lead to avoidance, such as resignation. 

In addition to student interviews, these strategies were also confirmed through classroom 

observations. Observable behaviors, such as rehearsing, seeking help, pausing, and avoidance, 

validated the strategies students reported during interviews, thus strengthening the credibility 

of the findings through data triangulation. 

 

CONCLUSION  

This study revealed that the primary factors contributing to English speaking anxiety 

among vocational students, particularly in the hospitality department, include fear of negative 

evaluation, communication apprehension, test anxiety, low self-confidence, perceived 

inadequate language proficiency, and an unsupportive classroom environment. Students 

actively employ various strategies to cope with their anxiety, such as preparation, relaxation 

techniques, positive thinking, seeking peer support, and occasional resignation. Despite 

providing a comprehensive understanding of these factors and coping mechanisms, the 

research is limited by its small sample size, which was confined to first-year hospitality 

students at a single school, thus restricting the generalizability of the findings to broader 

populations. Additionally, the qualitative descriptive approach limits the ability to gather 

extensive quantitative data. Therefore, future research should aim to include larger, more 

diverse samples across different vocational fields and levels, utilizing mixed methods to obtain 

more representative and in-depth insights into the causes of speaking anxiety and effective 

coping strategies among vocational students. 
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